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ABSTRACT

This study intends to investigate Pakistani EFL teachers’ attitudes towards face to face, online
and blended modes of teaching. The study is qualitative in nature. The data has been collected
through semi-structured interview from 20 teachers who were willing to participate in this
study and were also having the experience of teaching in face to face, online and blended modes
of teaching. The qualitative data collected through semi-structured interview has been analyzed
through thematic analysis approach. The emerging themes, the problems being faced by the
teachers in face to face teaching mode, were over-crowded classes, prescriptive syllabus, de-
motivated students, non-conducive classroom environment and less cooperative management.
In online teaching mode, the teachers faced problems such as average or poor computer
knowledge, no proper tools for online classes, no positive impact on learning of students, less
comfort level while taking online classes, no proper training, and less support and resources
from management. The teachers also opine that they have problems in blended mode of
teaching as well that are  time consuming issue, learning isolation, learners’ frustration,
anxiety and confusion, and higher class drop out ratio.
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1- INTRODUCTION

The use of technology in the field of EFL teaching and learning is increasing day by day.
The face to face EFL teaching and learning mode is transforming into online and blended
modes. So, the researcher decided to carry out a research on the attitudes of EFL teachers and
learners towards F2F, online and blended modes of teaching and learning at graduate level in
Pakistani universities and colleges.

Covid-19 pandemic throughout the world has also added to the relevance of face to
face, online and blended EFL teaching and learning modes. The researcher himself is an EFL
teacher at college and university level. The researcher listened many EFL teachers around
talking about the switching between F2F, online and blended EFL teaching and learning modes
and their impact on EFL teaching and learning. In this background, it is the need of time to
conduct a study on F2F, online and blended modes of teaching and learning in Pakistani EFL
context.

Face to face instruction refers to traditional classroom where the teachers and the
learners are devoted to conventional teaching and learning at the same time. In this mode of
delivery, teaching and learning takes place on campus during specific days and times of the
week over a specific term.

Tseng and Walsh Jr (2016)are of the view that face to face mode has been a standard
mode of teaching and learning for many years and it is still being practiced in many institutions.
In the beginning, face to face mode was mainly based on lecture method and students were
simply supposed to sit, listen and take notes from the teacher presenting course content but
now this mode is also supported by collaborative discussion sessions to analyze and debate the
information provided by a teacher in his/her lecture.

Online mode of teaching and learning is becoming popular because of technology
inclusion into the education. In online teaching and learning and distance learning the
instruction is delivered online. An online teaching and learning is a system in which the learners
learn subjects, discuss issues with classmates, clarify doubts with instructors, share material
and check academic progress with the help of internet based technologies. Means, Toyama,
Murphy, and Baki (2013) narrate that there is a growing trend of using technology in the
teaching and learning process. Xu and Ebojoh (2007) conclude in their study that the arrival of
internet and worldwide web have lead educational organizations to alter their teaching and
learning techniques with the inclusion of technology to meet the demands of modern learners.

Blended teaching and learning is the combination of both face to face and online modes.
This mode of teaching and learning combines the benefits of both face to face and online
teaching and learning. Zhang and Zhu (2018) state that it is a very challenging task to develop
a suitable learning context for all students but the blended teaching and learning approach
provides a flexible, interactive, active, encouraging and inspiring teaching and learning
environment. They further say that the integration of technology base teaching and learning
with traditional face to face teaching and learning is an initial teaching/learning factor for
higher education.
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1.1 OBJECTIVES OF THE STUDY
The major objective of the study is to:

1) Explore the attitudes of Pakistani EFL teachers towards face to face, online and blended
teaching.

1.2 RESEARCH QUESTION

1) What is the attitude of Pakistani EFL teachers towards face to face, online and blended
modes of teaching?

2- LITERATUREREVIEW

In EFL context, BL has been evolving as one of the most popular modes of teaching and
learning (Halverson, Graham, Spring, Drysdale, & Henrie, 2014). Wong, Tatnall, and Burgess
(2014) conclude in their study that no significant difference and preference is found between
face to face and online modes of learning among male and female learners.

Agustina and Cahyono (2017) state that online classes are considered as modern tool
for managing issues during the learning process, the researcher himself believes that online
classes save the students from academic loss when face to face classes are not possible in
unforeseen conditions like COVID-19. Kebritchi, Lipschuetz, and Santiague (2017) conclude
in their study that online classes are convenient and less costly but some students are not as
successful in online classes as they are in face to face classes. The researcher is also of the view
that the learners who are not used to technology are likely to confront difficulties in online
classes.

Scriven and Paul (2004) reveal in their study that the blended learning is advantageous
for the students because it develops critical thinking of the student through skillful analysis and
synthesis of the learning material. The blended learning is teacher centered and focuses on the
skills of the students. Gulc (2006) narrates that the blended learning makes learning possible
anytime and anywhere. It is an easy way of teaching and learning. Giizer and Caner (2014)
evaluate in their research that there is no significant difference between blended learning and
face to face learning in general. But for satisfaction, motivation, knowledge retention and less
drop-out ratio, BL is considered superior to face to face learning.

Ullah, Ashraf, Ashraf, and Ahmed (2021)determine that online teaching cannot bring
good results as the most of the Pakistani students cannot have access to the online classes due
to technical and financial reasons. The researcher being the insider of the teaching and learning
process has the same opinion. Adnan and Anwar (2020)also conclude in their study that the
Pakistani students don’t have access to internet for online classes because of technical and
monetary issues. They further highlight that the students do have concerns about online
teaching by pointing out the issue such as the absence of face to face interaction between
student and teacher and the lace of traditional classroom socialization.

Abid, Zahid, Shahid, and Bukhari (2021)explored the opinions of teachers about online
teaching in Pakistani context. The findings of their study reflect that the experience and young
teachers have different attitudes towards online teaching. Both the experienced and young
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teachers agreed that the online teaching experience gave us awareness for online teaching and
prepared us for blended mode of teaching.

Irum, Bhatti, Abbasi, and Dilshad (2020) recommend in their study that the proper
policy for instruction should be formulated for effective use of blended mode of teaching and
learning in Pakistani context. They further highlight that the proper training and skill
development programs need to be organized so that the teachers may be in a position to
effectively integrate technology with their teaching. Jumani, Malik, and Akram (2018)
highlight the need of training sessions for both students and learners to make them aligned with
blended teaching and learning. The researcher himself is in line with this suggestion. Rizvi,
Gulzar, Nicholas, and Nkoroi (2017) suggest in their study that the adequate mentorship
programs are essential for the skill development of the faculty to make them able to integrate
technology with teaching in an adroit way. Soomro, Soomro, Bhatti, and Ali (2018) conclude
in their study that the teachers have positive attitude towards the use of technology in teaching
and they are having expertise in using technology in teaching and learning process. They
further opine that several steps are needed to be taken by the universities for implementing
blended mode of teaching and learning at full length.

2.1 THEORETICAL FRAMEWORK

Since the major objective of the research study is to investigate the attitudes of EFL
teachers and learners towards online, face to face and blended modes at graduate level, the
theoretical framework for this reach will be based on the theories regarding formation of
attitude. The major theories of attitude formation are Functionalist Theory (Katz, 1960) and
Cognitive Dissonance Theory(Festinger,1957a). Generally, the research study will be
grounded in these two theories but will mainly be based on Cognitive Dissonance Theory
(CDT)presented by (Festinger, 1957a).

Festinger (1957b) states that cognition refers to any form of knowledge, opinions,
beliefs, or feelings about someone or something and people tend to seek consistency among
their cognitions reducing the dissonance to feel more comfortable and secure. Festinger (1964)
explores that the dissonance and inconsistency among cognitions is created by the four major
causes which are logical inconsistency, cultural values, prior experiences and forced
compliance. Festinger and Carlsmith (1959) opine that the excessive pressure and punishment
might produce obedience for time being but it will not bring permanent change in attitude. Katz
(1960)suggests that attitudes are formed according to how a particular person or thing meets
our needs. Attitude can generally be defined as a social inclination either favorable or
unfavorable towards someone or something. Yahya & Sukmayadi(2020) narrate in their review
paper that the cognitive dissonance theory has become one of the most widely accepted theory
in explaining human behavioral change and many other social behaviors.

Keeping in view the above cited studies, this study will mainly be based on Cognitive
Dissonance Theory (CDT) which is presented by Festinger in 1957.CDT suggests that in-
consistencies among cognition(knowledge, opinion, belief or attitude about the environment,
phenomenon and person etc) generate an uncomfortable motivating feeling. This theory holds
that when an individual's behavior is inconsistent with her or his own thoughts and beliefs, an

Journal of Peace, Development and Communication
Volume 06 Issue 03



155

Investigating Pakistani Efl Teachers’ Attitude

underlying psychological tension is created. This underlying tension then encourages an
individual to change his or her attitude, resulting in harmony between thoughts and
behaviors.CDT highlights that when there is inconsistency (dissonance) between attitudes and
behaviors, something has to be done to remove the dissonance. In case of dissonance between
attitudes and behaviors, it is most likely that the attitude will change to accommodate the
behavior. Diagrammatic representation of cognitive dissonance theory is as under:

Antecedents: Literacy,
Demographics, Experience,
Beliefs

! New Information

Taking defensive path.

Taking path of least Dissonance created by
dissonance <: conflicting Information Ny Finding justifications to
reduce the dissonance

Acquire supporting
information, avoidance, or

Acceptance, trivialization, or

forced compliance in Congruence between L M| ayen creating new narration to
considering new bellefs to prior beliefs and new strengthen prior beliefs by not
reduce dissonant cognition information attained considering uppusiée Facts

! Outcome

Decreased
Dissonance

(Fig-1: Diagrammatic Representation of Cognitive Dissonance Theory CDT Adapted
from (Yahya & Sukmayadi, 2020).

2.2 Studies Conducted in Pakistan

Ullah et al. (2021)determine that online teaching cannot bring good results as most of
the Pakistani students cannot have access to the online classes due to technical and financial
reasons. The researcher being the insider of the teaching and learning process has the same
opinion. Adnan and Anwar (2020)also conclude in their study that the Pakistani students don’t
have access to internet for online classes because of technical and monetary issues. They further
highlight that the students do have concerns about online teaching by pointing out the issue
such as the absence of face to face interaction between student and teacher and the lace of
traditional classroom socialization.

Abid et al. (2021)explored the opinions of teachers about online teaching in Pakistani
context. The findings of their study reflect that the experience and young teachers have
different attitudes towards online teaching. Both the experienced and young teachers agreed
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that the online teaching experience gave us awareness for online teaching and prepared us for
blended mode of teaching.

Irum et al. (2020) recommend in their study that the proper policy for instruction should
be formulated for effective use of blended mode of teaching and learning in Pakistani context.
They further highlight that the proper training and skill development programs need to be
organized so that the teachers may be in a position to effectively integrate technology with their
teaching. Jumani et al. (2018) highlight the need of training sessions for both students and
learners to make them aligned with blended teaching and learning. The researcher himself is in
line with this suggestion. Rizvi et al. (2017) suggest in their study that the adequate mentorship
programs are essential for the skill development of the faculty to make them able to integrate
technology with teaching in an adroit way. Soomro et al. (2018) conclude in their study that
the teachers have positive attitude towards the use of technology in teaching and they are
having expertise in using technology in teaching and learning process. They further opine that
several steps are needed to be taken by the universities for implementing blended mode of
teaching and learning at full length.

3- METHODOLOGY

3.1 RESEARCH DESIGN
The research design of this study is qualitative as the study intends to explore the
phenomenon of attitude in depth.
3.2 POPULATION
All the Pakistani EFL having the experience of face to face, online and blended modes of
teaching will be the population for this study.
3.3 SAMPLE

The purposive sampling is employed to administer semi-structure interview to collect
qualitative data from EFL teachers. This sampling is based on the judgment of the researcher
that determines who is most likely to supply the most useful information in order to attain the
goal. In this type of sampling, the researcher only contacts those individuals who, in his or her
view, are most likely to possess the necessary knowledge and are willing to share it with the
researcher(Kumar, 2018).In order to achieve thematic saturation for this qualitative data, at
least 20 EFL teachers are interviewed, as suggested by the interview sample size standards,
which imply that between 20 and 30 interviews will be sufficient. Participants in the interviews
and note takers agree that thematic saturation, defined as the point at which no new thoughts
arise from subsequent interviews, can be accomplished after the conclusion of 20 interviews
(Patton, 2002). These 20 EFL teachers for interview are purposively selected with their
willingness to participate in this study.

4- DATA ANALYSIS

Data is collected through semi-structured interview developed by the researchers
themselves after reading the relevant and latest research studies and literature and data is
analyzed through thematic analysis approach.
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Diagrammatic Representation of Thematic Analysis
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Figure 3 illustrates that thematic analysis is carried out step by step. The First step was to collect

data. Secondly, transcription of data is done. At the third level, the data is interpreted. Finally,

the data is codified through labels and emerging themes are discussed.
5- Results, Discussions and Conclusions

5.1 TABLE OF EMERGING THEMES

S.NO

Mode of Teaching

Emerging Themes

1

Face to Face

Over-crowded classes

Prescriptive Syllabus

De-motivated students

Non-conducive classroom environment
Less Cooperative Management

Online

Average or poor computer knowledge

No proper tools for online classes

No positive impact on learning of students
Less comfort level while taking online classes
Non proper training

Less support and resources from management

Blended

Time consuming issue

Learning isolation

Learners’ frustration, anxiety and confusion
Higher class drop out ratio
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The study concludes that Pakistani EFL teachers confront different problems in face to
face, online and blended modes of teaching. The data revealed that the problems being faced
by Pakistani EFL teachers in face to face teaching mode are over-crowded classes, prescriptive
syllabus, de-motivated students, non-conducive classroom environment and less cooperative
management. In online teaching mode, the teachers faced problems such as average or poor
computer knowledge, no proper tools for online classes, no positive impact on learning of
students, less comfort level while taking online classes, no proper training, and less support
and resources from management. The teachers also opine that they have problems in blended
mode of teaching as well that are time consuming issue, learning isolation, learners’ frustration,
anxiety and confusion, and higher class drop out ratio.

Journal of Peace, Development and Communication
Volume 06 Issue 03



159

Investigating Pakistani Efl Teachers’ Attitude
References

Abid, T., Zahid, G., Shahid, N., & Bukhari, M. (2021). Online Teaching Experience during the
COVID-19in

Pakistan: Pedagogy—Technology Balance and Student Engagement. Fudan Journal of the
Humanities and Social Sciences, 1-25.

Adnan, M., & Anwar, K. (2020). Online Learning amid the COVID-19 Pandemic: Students'
Perspectives. Online Submission, 2(1), 45-51.

Agustina, E., & Cahyono, B. Y. (2017). Perceptions of Indonesian teachers and students on the
use of quipper school as an online platform for extended EFL learning. Journal of
Language Teaching and Research, 8(4), 794.

Arif, M. S., Younas, M., Subhani, A., Ali, A., & Igbal, M. K. (2013). Challenges for Female

EFL Teachers in Career Making in Pakistan. Language in India, 13(12).

Bryman, A., Becker, S., & Sempik, J. (2008). Quality criteria for quantitative, qualitative and
mixed methods research: A view from social policy. International journal of social
research methodology, 11(4), 261-276.

Cheng, J. (2019). An investigation of learner autonomy among EFL students in mainland
Chinese universities. UTAR,

Creswell, J. W. (2009). Mapping the field of mixed methods research. In (\Vol. 3, pp. 95-108):
SAGE publications Sage CA: Los Angeles, CA.

Creswell, J. W. (2013). Steps in conducting a scholarly mixed methods study.

Creswell, J. W., Plano Clark, V., Gutmann, M. L., & Hanson, W. E. (2003). An expanded
typology for classifying mixed methods research into designs. A. Tashakkori y C.
Teddlie, Handbook of mixed methods in social and behavioral research, 209-240.

Festinger, L. (1957a). Social comparison theory. Selective Exposure Theory, 16.

Festinger, L. (1957b). A theory of dissonance cognitive. Evanston: Row.

Festinger, L. (1964). Behavioral support for opinion change. Public Opinion Quarterly, 404-
417.

Festinger, L., & Carlsmith, J. M. (1959). Cognitive consequences of forced compliance. The
journal of abnormal and social psychology, 58(2), 203.

Gulc, E. (2006). Using blended learning to accommodate different learning styles. Higher
Education Academy. Accessed at: https://www. heacademy. ac. uk/system/files/2917.
pdf.

Guzer, B., & Caner, H. (2014). The past, present and future of blended learning: an in depth
analysis of literature. Procedia-social and behavioral sciences, 116, 4596-4603.
Halabi, N. (2018). Exploring learner autonomy in a Saudi Arabian EFL context. University of

York,

Halverson, L. R., Graham, C. R., Spring, K. J., Drysdale, J. S., & Henrie, C. R. (2014). A
thematic analysis of the most highly cited scholarship in the first decade of blended
learning research. The Internet and Higher Education, 20, 20-34.

Irum, S., Bhatti, T., Abbasi, W., & Dilshad, M. (2020). Blended Learning: Innovative challenge
faced by students at University level in Pakistan. Indian Journal of Science and
Technology, 13(42), 4386-4395.

Journal of Peace, Development and Communication
Volume 06 Issue 03


https://www/

160

Investigating Pakistani Efl Teachers’ Attitude

Jumani, N. B., Malik, S., & Akram, H. (2018). Challenges and Successes of Blended Learning
in Directorate of Distance Education, I11UIl. Pakistan Journal of Distance and Online
Learning, 4(2), 143-15

Katz, D. (1960). The functional approach to the study of attitudes. Public Opinion Quarterly,
24(2), 163-204.

Katz, D., McClintock, C., & Sarnoff, 1. (1957). The measurement of ego defense as related to
attitude change. Journal of Personality.

Katz, D., Sarnoff, I., & McClintock, C. (1956). Ego-defense and attitude change. Human
Relations, 9(1), 27-45.

Kebritchi, M., Lipschuetz, A., & Santiague, L. (2017). Issues and challenges for teaching
successful online courses in higher education: A literature review. Journal of
Educational Technology Systems, 46(1), 4-29.

Kulal, A., & Nayak, A. (2020). A study on perception of teachers and students toward online
classes in Dakshina Kannada and Udupi District. Asian Association of Open
Universities Journal.

Kumar, R. (2018). Research methodology: A step-by-step guide for beginners: Sage.

Kvale, S. (2012). Doing interviews: Sage.

McMiillan, J. H., & Schumacher, S. (2010). Research in Education: Evidence-Based Inquiry,
MyEducationLab Series. Pearson.

Means, B., Toyama, Y., Murphy, R., & Baki, M. (2013). The effectiveness of online and
blended learning: A meta-analysis of the empirical literature. Teachers college record,
115(3), 1-47.

Morse, J. M. (1999). Qualitative generalizability. In (Vol. 9, pp. 5-6): Sage Publications Sage
CA: Thousand Oaks, CA.

Nazara, S., Wardaningsih, E., & Fita, F. (2019). Students’ Attitudes towards Face-to-Face and
Blended Learning Instructions in English Class.

Patton, M. Q. (2002). Two decades of developments in qualitative inquiry: A personal,
experiential perspective. Qualitative social work, 1(3), 261-283.

Rizvi, N. F., Gulzar, S., Nicholas, W., & Nkoroi, B. (2017). Barriers in adopting blended
learning in a private university of Pakistan and East Africa: faculty members’
perspective. Mhealth, 3.

Saunders, M., Lewis, P., & Thornhill, A. (2009). Research methods for business students:
Pearson education.

Scriven, M., & Paul, R. (2004). The Critical Thinking Community. Retrieved on November
28th, 2015. In.

Soomro, S., Soomro, A. B., Bhatti, T., & Ali, N. I. (2018). Implementation of blended learning
in teaching at the higher education institutions of Pakistan. International Journal of
Advanced Computer Science and Applications, 9(8), 259-264.

Tashakkori, A., & Teddlie, C. (2010). Putting the human back in ‘‘human research
methodology’’: The researcher in mixed methods research. In (Vol. 4, pp. 271-277):
Sage Publications Sage CA: Los Angeles, CA.

Tseng, H., & Walsh Jr, E. J. (2016). Blended vs. traditional course delivery: Comparing
students’ motivation, learning outcomes, and preferences. Quarterly Review of
Distance Education, 17(1), 1-21.

Journal of Peace, Development and Communication
Volume 06 Issue 03



161

Investigating Pakistani Efl Teachers’ Attitude

Ullah, A., Ashraf, M., Ashraf, S., & Ahmed, S. (2021). Challenges of Online Learning during
the COVID-19 Pandemic Encountered by Sudents in Pakistan. Journal of Pedagogical
Sociology and Psychology, 3(1), 36-44.

Wong, L., Tatnall, A., & Burgess, S. (2014). A framework for investigating blended learning
effectiveness. Education+ Training.

Xu, H., & Ebojoh, O. (2007). Effectiveness of online learning program: a case study of A
higher education institution. Issues in Information Systems, 8(1), 160.

Yahya, A. H., & Sukmayadi, V. (2020). A Review of Cognitive Dissonance Theory and Its
Relevance to Current Social Issues. MIMBAR: Jurnal Sosial dan Pembangunan, 36(2),
480-488.

Younas, M., Zainab, F., & Ali, M. (2013). Importance of Conducive Classroom Climate,
Positive Self-Concept and Motivation for Pakistani EFL Learners. Language in
India, 13(1).

Younas , M, Pervaiz B Magbool S . (2022). Investigating the Challenges Faced by Pakistani
EFL Teachers: A Literature Review. PAKISTAN LANGUAGES AND HUMANITIES
REVIEW ,6(2),867-877, doi:10.47205/plhr.2022(6-11)74

Younas, M., Akram, K., Ali, M., & Shahzad, A. (2013). Fundamentals to Improve English
Language Teachers’ Performance in Pakistan. The International Journal of Language
Learning and Applied Linguistics World, 58.

Younas, M., Ali, A., Akram, K., Rizwan, M., & Batool, F. (2013). INVESTIGATING
ENGLISH LANGUAGE TEACHERS’JOB SATISFACTION IN PAKISTAN. The
International Journal of Language Learning and Applied Linguistics World, 85.

Younas, M., Pervaiz, B., & Riaz, B. (2022). Lexical Meanings and Mistranslation: an Analysis

of English Translation of Munshi Premchand’s Short Stories. Global Language Review, VII.

Younas, M., Akram, K., Shahzad, A., & Zainab, F. (2012). Factors impeding knowledge
sharing, knowledge creation and knowledge use among English language teachers: An
evidence from Pakistani educational organizations. Journal Of Humanities And Social Science
(JHSS), 6(1), 20-24.

Younas, M., Pervaiz. B., Magbool. S., & Shahid. A.,(2022). Problems in Knowledge Management
Practices for Pakistani EFL Teachers. Pakistan Journal of Business and Social Review in Emerging
Economies, 8(2)

Zaiter, B. (2020). Attitudes of Faculty Members at the American University of Beirut (AUB) toward
Teaching Face-to-Face vs. Online vs. Blended Courses. Benedictine University,

Zhang, W., & Zhu, C. (2018). Comparing Learning Outcomes of Blended Learning and
Traditional Face-to-Face Learning of University Students in ESL Courses.
International Journal on E-Learning, 17(2), 251-273.

Journal of Peace, Development and Communication
Volume 06 Issue 03



