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ABSTRACT

Measures of Countering and Preventing Violent Extremism (C/PVE) utilize education and
awareness programs to develop resilience in vulnerable communities. With a scarcity of
research looking at emotional resilience in primary school children in Pakistan, this study
aimed to look at the effects of anti-bullying education through the means of cartoon-based
learning. With research on cartoon-based literacy projects indicating greater efficacy with
improved retention in children, we undertook this 6-week experimental study (N=160
[Experimental (N) = 120, Control (N) = 40]), with students recruited from the
Islamabad/Rawalpindi area (ages 9-11). Awareness about the concepts of bullying
(victimization and perpetration), as well as qualitative data about the cartoon themes were
assessed for pre- and post-test comparison. Results indicated that students had limited
awareness about bullying and its different types before the intervention. Over the course of the
program, they engaged more. Post-test scores implied changes in behaviour in the experimental
group. This video literacy program will enable development of effective emotional education
to help create a more resilient society long-term.
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Introduction:

Pakistan has a unique position in the war on terror as being labelled in western media as both
a frontrunner on the anti-terrorism front, as well as being touted as responsible for sponsoring
terrorist organizations. The country’s social, political, economic, and physical infrastructure
has been influenced by the effects of war on terror, escalating especially after the events of
World Trade Centre attack in United States of America popularly known as 9/11 attack (Nizami
et al., 2018). The interventions focusing on °‘soft’ policies and programs to alleviate
radicalization upstream in the ‘breeding ground’ phase are referred to as Preventing Violent
Extremism (PVE) measures (Davies, 2018; Stephens et al., 2021). One of the five major “push”
factors towards Violent Extremism (VE) is mental illness or psychological disturbances
(Mirahmadi, 2016). One of the PVE approaches is enhancing resilience and encouraging the
building of cognitive resources in the individual vulnerable to VE (Porche, 2016). Educational
PVE interventions have been used extensively before with success, as evidenced in several
targeted programs that allow for opportunities to obtain defensive techniques that enhance self-
control and mitigate violent behaviours like bullying (Aly et al., 2014; Harris-Hogan et al.,
2019; Sebba & Robinson, 2010; Siddiqui et al., 2017; Stephens et al., 2021; E. Taylor et al.,
2017; Theriault et al., 2017). Using approaches and mitigation strategies to PVE and curb
radicalization in the ‘breeding ground’ phase, thus have a significant importance in countries
like Pakistan, often institutionalized by national or state infrastructure (Davies, 2011, 2018;
Orakzai, 2019; Stephens et al., 2021).

Fear of terrorism, coupled with the psychological impact of extremist activities has a
profound effect on the youth, especially since educational institutions are frequently targeted
in Pakistan (S. A. A. Shah et al., 2018). What exacerbates this problem of the youth and
children being negatively affected by VE, is the susceptibility in this age from a developmental,
psychological, physical and social perspective. Children can experience between 10-90% of
symptoms related to Post Traumatic Stress Disorder (PTSD), along with mental health
problems like depression, anxiety, and dysregulated behaviours, when exposed to VE activities
(Shaw, 2003). When compared to adults and adolescents, children under 12 years of age are
three times more likely to develop a trauma response to violence and terrorism (Garbarino et
al., 2015). Hence, targeting the vulnerable children of Pakistan (being one of the key segments
of the population to focus on) in national efforts to PVE, is very important. It is vital to develop
their resilience against extremist elements and support them in finding their identity as
individuals and as a community, especially in context of indigenous extremist ideologies
(Nizami et al., 2018; Orakzai, 2019; E. (Lily) Taylor, 2018). One of the complimenting factors
in focusing on children, and investing specifically in primary education is the malleable nature
of their development at that age — their behaviours and attitudes are developing and shaping up
at that point (Sas et al., 2020).

The current study proposes a theory of change in context of developing children’s resilience
and psychological wellbeing with Emotional intelligence (El) education. Empathy education
(part of El education) may lead to compelling social change and this needs to be understood
by the policymakers of a country. Initiating and polishing the scope of EI education can be
instrumental in tackling larger social issues like inequality, intercultural conflict, and
community fragmentation. EIl education can help in downplaying the fear associated with
terrorism through emotional regulation (S. J. Shah et al., 2020). There is, however, a scarcity
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in research about psychological wellbeing in relation to VE and terrorism in children and
adolescents in Pakistan (S. A. A. Shah et al., 2018).

El education in children has been used to deter behavioural issues like inter-personal
conflict and other disruptive behaviours like aggressive conduct (Lomas et al., 2012), and
overall there is a positive impact on the child’s mental and emotional wellbeing, and their social
interactions as they grow older, and are able to regulate their emotions more successfully
(Billings et al., 2014; Elipe et al., 2015; Osher et al., 2016). Violent and aggressive behaviour
involving physical bullying has a psychological impact on both the perpetrator and the victims,
and EIl education has been shown to lessen such behaviours (both physical and verbal) as
emotional competency increases (Garcia-Sancho et al., 2014). Bullying behaviours have been
associated with violent behaviour later in the child’s life (Ttofi et al., 2012). There is evidence
of perpetration of school bullying behaviour being associated with inadequate emotional
support at home (Zimmerman et al., 2005). With evidence of bullying and aggression
behaviour being common in Pakistani schools (Fariha & Najam, 2015; Karmaliani et al., 2017;
Khawar & Malik, 2016), using an educational intervention program to modify children’s
behaviours is warranted. Efficacy of anti-bullying school programs has been shown before in
research (Cantone et al., 2015) with significant reduction in bullying perpetration by about 19-
20% and victimization by 15-16% in a meta-analysis by Gaffney et al. (2019).

With regards to the optimal method of imparting this type of education in
children, previous research has shown that programs using videos, animations, cartoons and
other forms of multimedia tools are effective in learning because children find it more engaging
and interactive (Beheshti et al., 2018; Eker & Karadeniz, 2014; Mayer & Gallini, 1990;
Shreesha & Tyagi, 2016; Taher Bahrani & Rahmatollah Soltani, 2011; Willmot et al., 2012).
When information is packaged into brief segments involving more than one channel of
communication (auditory and visual), with accessible and enthusiastic dialogue-based
language (like in cartoons), children’s focus is maximized, they do not feel their thoughts
wandering and the monotony of classroom learning is avoided, along with disruptive behaviour
in class (Brame, 2016; Habib & Soliman, 2015; Taher Bahrani & Rahmatollah Soltani, 2011)
Objectives of the study

With this extensive knowledge of how disruptive environment due to VE and terrorism can
be detrimental to children’s emotional health, and how aggressive and bullying behaviour in
children is in turn indicative of violent tendencies in later life, a 360° approach to enhance
emotional resilience in primary school children is much needed. The current study thus
undertook a 6 week intervention program to introduce a cartoon-based video literacy program
focused on the theme of anti-bullying by showing the animated cartoon characters develop
resilience and become aware of the consequences of bullying perpetration and victimization.
The objective was to assess the validity of the research-based video literacy script, and its
efficacy before and after the intervention. Following hypothesis were tested in the study:

Hq: Anti-bullying interventional training will significantly improve victimisation behaviour in
primary school children in Pakistan

H>: Anti-bullying interventional training will significantly improve the perpetration behaviour
in primary school children in Pakistan.
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Methodology

A mix-method approach was used to assess both quantitative measures of bullying
behaviour in children through adapted measures of physical bullying, coercion behaviour and
extent of damage to others’ property (Olweus, 1993; Rana et al., 2020) and qualitative measures
of awareness about bullying concepts. The study cohort was recruited from two schools (one
private and one public) in the Rawalpindi/Islamabad area with 120 experimental group
students; Male (M) =59, Female (F) =61, and 40 control group students (M=15, F=25). Formal
consent with total transparency of the research design was obtained from participating students
in the target age range (9-11 years), their parents as well as their teachers. Participating students
were able to orally understand and write in English. Students with any history or currently in
treatment for any mental disorder were excluded (so as not to be triggered by sensitive content
like bullying shown in videos). The partnering school’s administrative departments also gave
prior approval to conduct the program. All data were kept confidential and anonymized for
data analysis. To maintain transparency, the researchers and teachers both noted student’s
feedback and corroborated it later to ensure unbiased data. To comply with the COVID-19
protocols, the 6-week program was held in a hybrid online and physical classroom setting
depending on the school policies.

For the pre-test, teachers and parents also were interviewed to note their initial observations
about behaviour along with students that were given the pre-test questionnaire. Daily cartoon
screening was done in a 40-minute session for 6 weeks (for repetition effect), along with daily
exercises about the characters, role-playing, and moral reasoning discussions to engage the
students and reinforce the concepts covered in the cartoon. The cartoon storyline was designed
using research-based evidence as well as vetting from a panel of clinical psychologists,
neuroscientists, and EI researchers. Daily observations of students were noted. After the
intervention same measures was again used for assessing the post-test effect. Teachers and
parents’ observations were also noted after the program. The control group were not exposed
to any intervention but were evaluated after the 6 weeks again to compare the results with the
experimental group.

Data was analysed using repeated measures testing to note changes in behaviour and
awareness using SPSS. Thematic analysis for the qualitative part obtained from interviews and
cartoon-adjacent activities were analysed using NVivo.

Results

In order to assess the study cohort’s violent and bullying tendencies in specific areas, the
research team used a number of adapted measures to quantify the change in behaviours and
level of awareness about bullying. These specific bullying tendencies included measures of
physical bullying, coercion behaviour and damaging others’ property (Rana et al., 2020). The
measures noted both the tendencies of victimization and perpetration of these behaviours. For
the current study major difference for experimental and control groups are presented, the
socioeconomic status of both groups was similar, and representation of gender was also similar
due to the as well as the age group. Due to the scope of the study gender comparison is not
made.

H1: Anti-bullying interventional training will significantly improve victimisation behaviour in
primary school children in Pakistan
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Figure 1. Pre- and post-test comparison in experimental and control groups of different
bullying measures, in the victimization context.

Figure 1 shows how frequently the experimental and control group students were victims of these
bullying behaviours. Overall, there was not a statistically significant difference in their responses, but
they did answer more openly in the post-test evaluation (all p >.05, McNemar’s y2 Test for difference
in proportions of victim/non-victim and bully/non-bully in pre- and post-test used, data not shown). The
statements highlighting certain types of bullying behaviours, and the student’s responses to those
statements in the experimental group (N=120) are given in Appendix A.

The victimization and bullying tendencies of the Control Group students (N=40) demonstrated no
variation in their responses either (all p>.05, McNemar’s test with binomial distribution used, data not
shown, for statement percentages see Appendix B).

As can be seen there is not much difference for control group, in pre- and post-tests,
however for experimental group there is a statistically significant difference for awareness of
physical bullying score from 38.3% to 42.5%, similarly awareness of damage to property
declined from 50% to 40.8 % in 6 weeks and coercion declined from 28.3 to 25.8%.

H2: Anti-bullying interventional training will significantly improve the perpetration
behaviour in primary school children in Pakistan
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in experimental and control groups of different bullying measures, in the perpetration context.
The perpetration behaviour also showed improvement in the scores (Fig 2).

The student’s qualitative responses to the question ‘Do you know what bullying is?” were
also noted in the pre- and post-test evaluation in the experimental group. In the pre-test, only
3.3% the students replied with an affirmative answer (Yes, | know what bullying is), while in
the post-test the answer went up to 98.3% indicating a massive increase in level of awareness
in the children.

Furthermore, to reinforce the student’s concepts about anti-bullying, we also
administered activities related to our cartoon’s storylines. One of them included exercises that
applied the knowledge that was presented in the cartoons. We collected qualitative responses
from the students, which gave an insight into the student’s increasing knowledge about
bullying. Over the 6-week program, we gave the students a multitude of exercises, out of which
we selected some to analyse to see how well the students have understood the central themes
of the cartoons. Some of the responses to selected questions are represented as word clouds in
Figure 3.
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Fig. 3: Student’s qualitative responses in the form of word clouds to, ‘Why doesn 't anyone stop
bullies, why do they keep getting confident, & why do they make others feel so miserable as
well?’
Discussion

To deter involvement of young individuals in extremist groups when they are at a
vulnerable age, education is very significant (Davies, 2011), and furthermore, there is a more
accentuated need for investing in primary school education because morality and empathetic
behaviours are starting to develop during that phase (Sas et al., 2020). In the context of
educational training, following themes are paramount: self-awareness and self-control of
emotions, finding personal motivation, being empathic, and being able to manage social
relations (Rafaila, 2015). It is also described as a skill which can guide your thoughts and
actions when coping with environmental demands and pressures.

Results and observations garnered from this experimental design study
were quite fascinating. As explained in the methodology for the purposes of this discussion,
we kept the results and measures limited to aspects of bullying related to physical harm, damage
to others’ properties and coercion behaviour. Considering that, the researchers astutely
observed a marked difference in the perception of bullying and understanding of the
victimization and perpetration of related behaviours, in the experimental group. In as little as
6 weeks of intervention with a cartoon-based program, the anecdotal and observational results
were remarkable. In order to comply with COVID Standard Operating Procedures (SOPs), 3
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out of those 6 weeks were conducted online. After the fact, the general consensus among
teachers and the researchers was that children were more open and responsive in the face-to-
face discussions. For the future, it is anticipated that even more behavioural modifications can
occur if all the experimental design is done in-person without hiccups due to hybrid mode of
learning.

Changes in children’s behaviour was explained through better understanding of bullying
and victimization mentality in the experimental group while the control group saw no notable
change in their answers about physical bullying, damaging others’ property and coercion, either
as victims or initiators. During the pre-test, the experimental group students weren’t able to
identify much with the bullying statements and hence showed mixed responses. This was
because of their general lack of understanding about the basic concepts of bullying itself. After
the intervention and learning in detail about what bullying is, how it can be initiated and what
causes it to keep happening, in the post-test, the students were more responsive to the
statements and openly discussed and resonated with the statements resulting in change in
behaviour. Through communication with the parents and teachers during the intervention
program, it was learned that the students were very excited about this program and would wait
for the cartoons and often ask their parents to find the cartoons for them at home. This implies
that if creative content is developed to make the message clearer and accessible, the students
will engage and participate enthusiastically. All the stakeholders revealed that this is first time
they or their child/student were part of such a great activity to develop resilience and learn
more about disruptive and problematic behaviours. Through observational data, it was learned
that quite a number of students had actively started calling out bullies in their routine
interactions with their peers and were not afraid to call out the perpetrators, as they had learnt
from the cartoons that speaking up about their victimization is important. The massive spike in
the post-test awareness of bullying in the experimental group explains that the children were
not even aware that they were actually bullied by peers as they thought it was a norm before.
This research clearly indicated that emotional resilience with a focus on aggressive, or violent
behaviour should be part of curriculum and should be reinforced from time to time.

Furthermore, our study findings are reflective of other studies, for instance, positive
relationship has been seen between integrating EIl education, as in the case of Social and
Emotional Learning (SEL) programs, in pre-adolescent children and their emotional
development, social competence and behaviour (Billings et al., 2014; Osher et al., 2016). In
contrast, the inability to regulate emotions is linked not only with inter-personal conflict but
with serious disruptive behaviours like aggressive conduct (as our study results suggests that
awareness programs significantly improves anti-bullying behaviours) (Lomas et al., 2012).
Children with lower emotional competency show violent behaviours with their friends, and
their non-involved friends have a better EI skill-set and display more healthy relational
dynamics (Zysberg & Raz, 2015).

The main limitation of the study was the hybrid mode of instruction. To facilitate online
classes, we had to choose the students that could understand, write, and communicate in
English, therefore students from grade 4-5 were selected. It would be more effective if this
education starts from even earlier. Since, it was a first of its kind study using experimental
design, the study could have been more effective if the duration of intervention was increased
from 6 weeks to 8-12 weeks. For future research we suggest a longer module duration and for

Journal of Peace, Development and Communication
Volume 06 Issue 04



51

Mitigating Violent Behaviour in Primary School Children

more themes to be introduced as a syllabus and results for behaviour modifications be noted
across a larger sample size.
Acknowledgement

The study was sponsored through a grant by Sustainable Development Policy Institute
(SDPI) Pakistan for Community Resilience Research Network members.

Journal of Peace, Development and Communication
Volume 06 Issue 04



52

Mitigating Violent Behaviour in Primary School Children

References

Aly, A., Taylor, E., & Karnovsky, S. (2014). Moral Disengagement and Building Resilience to
Violent Extremism: An Education Intervention. Studies in Conflict and Terrorism, 37(4),
369-385. https://doi.org/10.1080/1057610X.2014.879379

Beheshti, M., Taspolat, A., Kaya, O. S., & Sapanca, H. F. (2018). Characteristics of
Instructional Videos. World Journal on Educational Technology: Current Issues, 10(1),
61-69.

Billings, C. E. W., Downey, L. A., Lomas, J. E., Lloyd, J., & Stough, C. (2014). Emotional
Intelligence and scholastic achievement in pre-adolescent children. Personality and
Individual Differences, 65, 14-18. https://doi.org/10.1016/j.paid.2014.01.017

Brame, C. J. (2016). Effective Educational Videos: Principles and Guidelines for Maximizing
Student Learning from Video Content. CBE Life Sciences Education, 15(4), es6.1-es6.6.
https://doi.org/10.1187/cbe.16-03-0125

Cantone, E., Piras, A. P., Vellante, M., Preti, A., Danielsdéttir, S., D’Aloja, E., Lesinskiene,
S., Angermeyer, M. C., Carta, M. G., & Bhugra, D. (2015). Interventions on Bullying and
Cyberbullying in Schools: A Systematic Review. Clinical Practice & Epidemiology in
Mental Health, 11(1), 58-76. https://doi.org/10.2174/1745017901511010058

Davies, L. (2011). Learning for state-building: Capacity development, education and fragility.
Comparative Education, 47(2), 157-180. https://doi.org/10.1080/03050068.2011.554085

Davies, L. (2018). Review of educational initiatives in counter-extremism internationally:
What works?

Eker, C., & Karadeniz, O. (2014). The Effects of Educational Practice with Cartoons on
Learning Outcomes. International Journal of Humanities and Social Science, 4(14), 223-
234. http://www.ijhssnet.com/journals/\VVol_4 No_14 December_2014/25.pdf

Elipe, P., Rey, R. Del, & Ortega-Ruiz, R. (2015). Emotional intelligence in the classroom: An
important factor in school violence. In Emotional Intelligence: Current Evidence from
Psychophysiological, Educational and Organizational Perspectives.

Fariha, S. I., & Najam, N. (2015). Profiles and Patterns of Behavioural and Emotional Problems
in School Going Adolescents. Pakistan Journal of Social Sciences, 35(2), 645-675.
Gaffney, H., Ttofi, M. M., & Farrington, D. P. (2019). Evaluating the effectiveness of school-
bullying prevention programs: An updated meta-analytical review. Aggression and

Violent Behavior, 45, 111-133. https://doi.org/10.1016/j.avb.2018.07.001

Garbarino, J., Governale, A., Henry, P., & Nesi, D. (2015). Children and Terrorism (Vol. 29,
Issue 2). www.srcd.org/publications/social-

Garcia-Sancho, E., Salguero, J. M., & Fernandez-Berrocal, P. (2014). Relationship between
emotional intelligence and aggression: A systematic review. Aggression and Violent
Behavior, 19(5), 584-591. https://doi.org/10.1016/j.avb.2014.07.007

Habib, K., & Soliman, T. (2015). Cartoons’ Effect in Changing Children Mental Response and
Behavior. Open Journal of Social Sciences, 3(09), 248.
https://www.scirp.org/journal/paperinformation.aspx?paperid=59815

Harris-Hogan, S., Barrelle, K., & Smith, D. (2019). The role of schools and education in
countering violent extremism (CVE): applying lessons from Western countries to
Australian  CVE policy. Oxford Review of Education, 45(6), 731-748.
https://doi.org/10.1080/03054985.2019.1612343

Karmaliani, R., Mcfarlane, J., Somani, R., Khuwaja, H. M. A., Bhamani, S. S., Ali, T. S.,

Journal of Peace, Development and Communication
Volume 06 Issue 04



53

Mitigating Violent Behaviour in Primary School Children

Gulzar, S., Somani, Y., Chirwa, E. D., & Jewkes, R. (2017). Peer violence perpetration
and victimization: Prevalence, associated factors and pathways among 1752 sixth grade
boys and girls in schools in Pakistan. Plos One, 12(8), e0180833.
https://doi.org/10.1371/journal.pone.0180833

Khawar, R., & Malik, F. (2016). Bullying behavior of Pakistani pre-adolescents: Findings
based on Olweus Questionnaire. Pakistan Journal of Psychological Research, 31(1), 23—
43,

Krznaric, R. (2007). How Change Happens: Interdisciplinary Perspectives for Human
Development. Oxfam Research Report, 31, 59. http://policy-
practice.oxfam.org.uk/publications/how-change-happens-interdisciplinary-perspectives-
for-human-development-112539

Lomas, J., Stough, C., Hansen, K., & Downey, L. A. (2012). Brief report: Emotional
intelligence, victimisation and bullying in adolescents. Journal of Adolescence, 35(1),
207-211. https://doi.org/10.1016/j.adolescence.2011.03.002

Mayer, R. E., & Gallini, J. K. (1990). When Is an Illustration Worth Ten Thousand Words?
Journal of Educational Psychology, 82(4), 715-726. https://doi.org/10.1037/0022-
0663.82.4.715

Mirahmadi, H. (2016). Building Resilience against Violent Extremism: A Community-Based
Approach. Annals of the American Academy of Political and Social Science, 668(1), 129—
144, https://doi.org/10.1177/0002716216671303

Nizami, A. T., Hassan, T. M., Yasir, S., Rana, M. H., & Minhas, F. A. (2018). Terrorism in
Pakistan: The psychosocial context and why it matters. BJPsych International, 15(1), 20—
22. https://doi.org/10.1192/bji.2017.9

Olweus, D. (1993). The Olweus Bully/Victim Questionnaire. British Journal of Educational
Psychology  Journal  of  Educational  Health, January 1996, 0-12.
https://doi.org/10.1037/t09634-000

Orakzai, S. B. (2019). Pakistan’s approach to countering violent extremism (CVE): Reframing
the policy framework for peacebuilding and development strategies. Studies in Conflict
and Terrorism, 42(8), 755-770. https://doi.org/10.1080/1057610X.2017.1415786

Osher, D., Kidron, Y., Brackett, M., Dymnicki, A., Jones, S., & Weissberg, R. P. (2016).
Advancing the Science and Practice of Social and Emotional Learning: Looking Back and
Moving Forward. Review of Research in Education, 40(1), 644-681.
https://doi.org/10.3102/0091732X16673595

Porche, D. J. (2016). Emotional Intelligence: A Violence Strategy. In American Journal of
Men’s Health (Vol. 10, Issue 4, p. 261). SAGE Publications Sage CA: Los Angeles, CA.
https://doi.org/10.1177/1557988316647332

Rafaila, E. (2015). Primary School Children’s Emotional Intelligence. Procedia - Social and
Behavioral Sciences, 203, 163-167. https://doi.org/10.1016/j.sbspro.2015.08.276

Rana, M., Gupta, M., Malhi, P., Grover, S., & Kaur, M. (2020). Prevalence and correlates of
bullying perpetration and victimization among school-going adolescents in Chandigarh,
North India. Indian Journal of Psychiatry, 62(5), 531-539.
https://doi.org/10.4103/psychiatry.IndianJPsychiatry 444 19

Sas, M., Ponnet, K., Reniers, G., & Hardyns, W. (2020). The role of education in the prevention
of radicalization and violent extremism in developing countries. Sustainability
(Switzerland), 12(6). https://doi.org/10.3390/su12062320

Journal of Peace, Development and Communication
Volume 06 Issue 04



54

Mitigating Violent Behaviour in Primary School Children

Sebba, J., & Robinson, C. (2010). Evaluation of UNICEF UK’s rights respecting schools award
(RRSA). In London: UNICEF UK. Citeseer.

Shah, S. A. A, Yezhuang, T., Shah, A. M., Durrani, D. K., & Shah, S. J. (2018). Fear of terror
and psychological well-being: The moderating role of emotional intelligence.
International Journal of Environmental Research and Public Health, 15(11).
https://doi.org/10.3390/ijerph15112554

Shah, S. J., Shah, S. A. A,, Ullah, R., & Shah, A. M. (2020). Deviance due to fear of
victimization: “emotional intelligence” a game-changer. International Journal of Conflict
Management, 31(5), 687—707. https://doi.org/10.1108/IJCMA-05-2019-0081

Shaw, J. A. (2003). Children exposed to war/terrorism. Clinical Child and Family Psychology
Review, 6(4), 237-246. https://doi.org/10.1023/B:CCFP.0000006291.10180.hd

Shreesha, M., & Tyagi, S. K. (2016). Does Animation Facilitate Better Learning in Primary
Education? A Comparative Study of Three Different Subjects. Creative Education,
07(13), 1800-18009. https://doi.org/10.4236/ce.2016.713183

Siddiqui, N., Gorard, S., & See, B. H. (2017). Non-cognitive impacts of philosophy for children.
School of Education, Durham University.

Stephens, W., Sieckelinck, S., & Boutellier, H. (2021). Preventing Violent Extremism: A
Review of the Literature. Studies in Conflict and Terrorism, 44(4), 346-361.
https://doi.org/10.1080/1057610X.2018.1543144

Taher Bahrani, & Rahmatollah Soltani. (2011). The Pedagogical Values of Cartoons. Research
on Humanities and Social Sciences, 1(4), 19-23.
https://www.iiste.org/Journals/index.php/RHSS/article/view/1267

Taylor, E. (Lily). (2018). Reaching out to the disaffected: mindfulness and art therapy for
building resilience to violent extremism. Learning: Research and Practice, 4(1), 39-51.
https://doi.org/10.1080/23735082.2018.1428109

Taylor, E., Taylor, P. C., Karnovsky, S., Aly, A., & Taylor, N. (2017). “Beyond Bali”: a
transformative education approach for developing community resilience to violent
extremism. Asia Pacific Journal of Education, 37(2), 193-204.

Theriault, J., Krause, P., & Young, L. (2017). Know thy enemy: Education about terrorism
improves social attitudes toward terrorists. Journal of Educational Psychology: General,
146(3), 305.

Ttofi, M. M., Farrington, D. P., & Ldésel, F. (2012). School bullying as a predictor of violence
later in life: A systematic review and meta-analysis of prospective longitudinal studies.
Aggression and Violent Behavior, 17(5), 405-418.
https://doi.org/10.1016/j.avb.2012.05.002

Willmot, P., Bramhall, M., & Radley, K. (2012). Using digital video reporting to inspire and
engage students. In The Higher Education Academy (pp. 1-7). Citeseer.
https://www.raeng.org.uk/publications/other/using-digital-video-reporting

Zimmerman, F. J., Glew, G. M., Christakis, D. A., & Katon, W. (2005). Early cognitive
stimulation, emotional support, and television watching as predictors of subsequent
bullying among grade-school children. Archives of Pediatrics and Adolescent Medicine,
159(4), 384-388. https://doi.org/10.1001/archpedi.159.4.384

Zysberg, L., & Raz, S. (2015). Emotional intelligence: Current evidence from psychophysiological,
educational and organizational perspectives. In Emotional Intelligence: Current Evidence from
Psychophysiological, Educational and Organizational Perspectives. Nova Science Publishers.

Journal of Peace, Development and Communication
Volume 06 Issue 04



Mitigating Violent Behaviour in Primary School Children

Appendix A
Pre- and Post-Test responses of the experimental group about different types of bullying
and extremist behaviours, as victims of it. Frequencies of male and female responses are
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indicated.
Victimization Behaviours
Pre-Test Responses Post-Test

tatemen Responses
ts

(%), [(%), | (%), | (%), [(%), | (%), | (%), |(%0), [(%), | (%),

(N [(N) [(N) (N [(N) (N (N [(N) [ (N) [(N)
hysical | 1.7 7.5 3 5 .0 7.5 1.7 .0 o) 3
Bullyin
g: I was | (n=37 | (n=15 | (n=2) | (n=2) | (n=3), | (=29 | (n=24 | (n=4), | (n=1) | (n=1)
hit, ), FI|), F|, F|, F|F ), Fl), F|F , F|, F
kicked, | (n=37 [(n=18 [ (n=2) | (n=1) | (h=3) | (n=40 | (n=14 | (n=2) | (n=2) | (n=3)
pushed, |) ) ) )
shoved
around
or
locked
indoors
amage |0.0 4.2 2 7 0.0 9.2 1.7 1.7 2 3
to
Belongi | (n=29 | (n=11 | (n=6) | (n=5) [ (n=8), | (n=33 | (n=15 | (n=8), [ (n=1) | (n=2)
ngs: 1), F|), F|, F|, F|F ), F|), F|F , Fl|, F
had (n=31 | (n=18 | (n=5) | (n=3) | (n=4) | (n=38 | (n=11 | (n=6) [ (n=4) | (n=2)
money  |) ) ) )
or other
things
taken
away
from me
or
damage
d
oercion: | 1.7 5.0 3 5 5 4.2 8.3 2 v v
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I was
threaten
ed or
forced
to do
things |
didn’t
want to
do

(n=39 [ (n=12 [ (n=5) | (n=2) | (n=1), | (=42
), FI|), F|, F|, F|F ), F
(n=47 [ (n=6) [ (n=5) | (n=1) | (n=2) | (n=47
) )

(n=12
), F
(n=10

(n=3),

(n=2)

(n=1)

(n=1)

(n=1)

(n=1)

1: It hasn’t happened to me in the past couple of months, 2: only once or twice, 3: 2 or 3 times a month,

4: about once a week, 5: several times a week
Appendix B

Pre- and Post-Test responses of the experimental group about different types of bullying and

extremist behaviours, as initiators of it. Frequencies of male and female responses are

indicated.
Perpetration of Bullying Behaviours
Pre-Test Responses Post-Test

tatemen Responses
ts

(%), | (%), | (%), [(%0), [(%), |(%), |[(%), |(%), | (%), |(%),

(N (NN (N (N (N (N (N J(N) [(N)
hysical |7.5 2 0.0 5 8 9.2 8 2 T 2
Bullyin
g: | hit, | (n=45 | (n=3), | (n=8), | (h=2) [ (n=1) | (n=45 | (n=4), | (h=6) | (n=1) | (n=3)
kicked, |), F|F F , F|, F[) F|F , F|, F|, F
pushed, | (n=48 | (n=8) | (n=4) | (n=1) | (n=0) | (n=50 | (n=3) | (n=5) [ (n=1) | (n=2)
shoved |) )
around
or
locked
them
indoors
amage |3.3 0.0 8 5 3 5.8 2.5 5 .8 3
to
Belongi | (n=43 | (n=5), [ (n=6), | (n=4) | (n=1) [ (=46 | (n=6), | (n=1) | (n=3) | (n=3)
ngs: 1]), F|F F , Fl|, F[) F]|F , F|, F|, F
took (n=45 | (n=7) | (n=1) | (n=5) | (n=3) | (n=45 | (n=9) | (n=2) | (n=4) | (n=1)
money |) )
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or other
things
away
from
them or
damage
d their
belongi
ngs

oercion:
I
threaten
ed or
forced
them to
do
things
they
didn’t
want to
do

5.8

(n=44
), F
(n=47

0.0
(n=5),

(n=7)

(n=3),

(n=3)

(n=5)

(n=4)

(n=2)

(n=0)

5.0

(n=42
), F
(n=48

4.2
(n=8),

(n=9)

(n=3)

(n=2)

(n=4)

(n=2)

(n=2)

(n=0)

or 3 times a month, 4: about once a week, 5: several times a week

1: It hasn’t happened to me in the past couple of months, 2: only once or twice, 3: 2
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